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Introduction

:

Coordinator: Bulgarian Badminton Federation (BBF)

Bulgarian Badminton Federation (BBF) is one of the leading Olympic federations in the country with more than
45 years of history, which aims to develop sport and promotes physical culture; to create conditions for the
systematic practice of physical exercise; to develop and prioritize youth sport through youth, student and
student programs; to perform sports‐educative functions among different age and social groups; to integrate
into the sport participants from minority communities, disadvantaged groups and disadvantaged people.
Over the years, the federation has achieved great success with its domestic and international activities, including
organizing events of world and European significance. The Federation hosts many prestigious events and
championships that require planning, delegation, and resource management precision. This significantly
contributes to building a high organizational capacity and establishing a good governance system.
With its network of more than 170 sports clubs all over the country, the Federation is actively working to build
networks for cooperation and exchange of good practices, organizing large‐scale youth events, information
campaigns and campaigns to promote sport, developing attractive tools to promote youth activity and healthy
habits. Federation and club leaderships are involved in the creation of sustainable training models to stimulate
young people to personal and professional development and to promote sport as a tool for social inclusion and
addiction prevention. This reinforces the image of badminton as one of the five social world sports that can be
practiced outdoors and without expensive equipment.

To provoke young people to a responsible attitude to their own health and habits, the Federation is making
efforts to explore their specific needs and desires. In response to this, in recent years, it has been popularized
as a spiderminton, which is a variation of outdoor badminton as well as other rocket sports. Year‐round various
demonstrations and campaigns are organized to support young people ‐ physical activity, healthy eating,
prevention of harmful habits and addictions. In order to maintain a high level of services and activities, the
Federation and the Badminton Clubs carry out numerous projects that add value to organizational capacity. In
2017, the Federation implemented a project to the Ministry of youth and sport for the prevention of addictions
(gambling program 2017), with which it managed to have a significant impact on the youth segment of South‐
East Bulgaria, as well as to spread its public activity.

Part of the projects and initiatives implemented by BF Badminton in the national context in recent years are as
follows:
• Project: "Young Volunteer Action" under the National Youth Program.
• Project "Sports for People with Disabilities and Children at Risk" under the Program of the Council of
Ministers
• Youth Youth Initiative "Youth Eco‐Fitness" Academic ‐ under the "Youth in Action" Program;

• Project "Ecology, Sport and Future" ‐ Youth Exchange between Turkey, Greece and Bulgaria under
the Youth in Action Program;
• Sport and Future Project ‐ Youth Exchange in France;
• Regular participation in open‐air metropolitan and provincial events in parks and sports grounds;
• Organizing celebrations of sports and health;
• Information campaigns for European Day of Sports and Motion Activity;
• Organizing youth camps and trainings;
• Organization of sports demonstrations and competitions for children and adolescents deprived of
parental care;
• Organizing a Badminton National Badminton Program in over 260 schools throughout the country;

The Federation also strives to develop volunteering by implementing a system for attracting, retaining and
motivating volunteers. Young volunteers receive training support and the opportunity to acquire organizational
experience and skills to work on international events. Volunteering is developed throughout the club network
and involves young people in activities tailored to their interests and skills. Most often, volunteers support
activities to promote sport, the production of promotional materials, the organization of school sports
campaigns, logistic support, etc.The Federation and the clubs have established partnerships with many
organizations and institutions, thanks to which many sports halls and playgrounds are used for practicing sport.
In order to carry out the organizational and administrative activities, the Federation has an equipped office and
a suitable place for team meetings.

Partners: Clubul Sportiv Siderurgistul Galati, Galati

Clubul Sportiv Siderurgistul Galati, Galati, Romania, is an organization with a wide range of activities and
experience. The club includes children, students, young people who are actively engaged in different types of
sports, physical activity and physical exercise active and healthy lifestyle.

The club carries out socially significant sporting activities for public benefit, which promotes sports, develop
physical culture and activity, hold sessions for different methods of recovery and physical improvement of
athletes. The club is in active participation with the state and municipalities to help the youth sector
development.
Main objectives are:
-

to support the sporting activities of the citizens, organizing practical activities, training modules and
courses.
Engages in a transnational cooperation with organizations to connect and exchange learning
experiences use of acquired achievements.
The club organizes training and preparation.
The main goal of the organization over the years is to attract the maximum number adolescents for
systematic occupation with various forms of sport.
To develop the overall physical activity and ways to practice sports
To establish habits and lifestyle in early teens as a way of life counteracting the negative aspects of
everyday life and realizing the physical activity as a subjective need.

-

The main tasks are to increase physical and physical fitness psychological endurance of children and
adolescents through system training, detachment from "temptations on the street", the development
of self‐discipline, politeness and respect for the better, adults, as well as abstinence from violence.
Implement different workshops aimed to improve skills with special focus on educational approaches
in and through sport

For the success realization of its activities, the club cooperates with the state and the municipalities in
support of sports development. There are experts working for the clubs and in the past years they have strived
to develop their transnational cooperation. The main goals for development are aimed at:






Enhanced collaboration between people and communities through social inclusion in different
cultural and sporting activities;
Encourage the development of sport by developing strategies and organizing international
conferences;
Raising positive attitudes and attitudes towards sport;
Working with young people with aggressive behaviour by creating a sustainable and supportive
environment for social inclusion through sport

Partners : Badminton federation of Macedonia – Skopje, Republic of North Macedonia

Within the framework of the massive sport, the Badminton federation of Macedonia ‐ Skopje focuses on the
children's age of up to 13 years of age and up to 19 years of age. In this direction, for the second year in a row,
they have conducted a project "Sport ‐ a prerequisite for psycho‐physical health through the popularization of
badminton in primary and secondary schools". The project is being conducted for 8 months in the current year
in one Municipality of Skopje. In two years it has been carried out in two municipalities. The first year includes
about 5,000 students from 8 schools in one municipality, and the second year 4,000 students from 8 schools in
the other municipality. Through the project we conduct general psycho‐physical tests of students, and follow
the physical and psycho‐motor parameters, the skirt over the basics of badminton (basic movements, basic
strokes, etc.) and thus introduce them into our sport.
For teachers, coaches and staff we organize seminars and trained, and for the sheets that successfully join a
seminar, the Federation provides a basic level certificate. At the end of the project, the municipality of the
Federation is conducting a Municipal Badminton Tournament with participation of 8 best / athlete badminton
players from each school (64 participants in general) and the tournament continues for another year.
For 3 years ago within the Club we included the category Veterans‐amateurs, and for the second year we are
also holding the National Championship for this category. So far, the Macedonian Badminton Federation has not
participated in European projects but has working relations with the neighbouring federations and clubs and is
looking to extend its program and exchange good practices with other stakeholders.

The project

“It is all about the game” project came as a continuation of ideas shared by the three partner
organizations. Each organization and expert work directly with youth and have been involved in the
athlete and grass‐root sport movement for a number of years and the main problems within
badminton and in the field of sport are visible.
The project, co‐funded by the Erasmus + sport programme, aims to deliver results in three areas main
output areas:
-

-

-

Unifying strategy and recommendations accepted by the consortium countries and other
potential partners, standing on the current context each country youth/sport context has and
faces
Innovative training module compiled of information drafted during the transnational
meetings with the assistance of external experts, aimed to assist coaches, athletes and other
peers in and outside of the project context to further enrich their portfolio of skills
Training tool made to assist coaches, athletes and peers in the development of skills and
transferability of intra‐sport skills to extra‐sport skills.

In our project idea we set out to combine efforts to oppose health hazards in every level of sports activity –
professional, amateur, recreational, etc. and promote education in and through sport by implementing a set of
activities that evolve from the classical scheme of “information being provided” to “evidence and knowledge
based decision making” :
-

Improving the ethical understanding of several sport related problems such as doping,
Improving the awareness of the community in relation to educational needs and the use of sport as a
tool,
Contributing to informing about the risks and health hazards (regarding health, juridical and
professional aspect), educating on their cause and take measures for prevention,
Highlighting good practices and success stories,
Improving the organizational and athlete’s capacity through skills development

Basis

Consortium and project aim at delivering results in areas, which are widely known to be problematic
in the sport field. Despite efforts invested by state and non‐state entities in the field of sport, youth
and education, the problems are hard to be eradicated, the negative aspects are visible and the future
tendencies are very uncertain.
We, as a consortium, understand that our sole efforts cannot amend the structure, problems or
statuses a multi‐million stakeholder and multi‐billion revenue context. However, we believe that sport
can be improved by a combination of external and internal factors. This is the basis of our project and
outputs – to put decision‐making and tools in the hands of the first liners’ – namely athletes, coaches,
experts and recreational players.

Why is this training module necessary?

Very often the sport context is reviewed as a system that can hardly adapt to sudden changes. This
has a logical explanation according to us, as sport and sport practice can be defined as the repetitive
processes of a given physical and mental activity, inside a rule and regulations system, with the final
objective of reaching a (sport‐oriented) goal. It is important to understand that achieving a sport‐
oriented goal, depending on the context of course, can take up to several decades with no guarantees
for success. Therefore, it is very hard to adapt and change a system, which in its sole purpose, is
destined to be repetitive with the aim of achieving solely a sports‐oriented goal.
Amending goals and changing plans are part of an athlete’s life, however changing context hardly is.
Currently, what we observed in each partner country, the main issues are relating to athletes drifting
away from sport, pursuing another career and grass‐root sport and HEPA are not on the agenda of the
entities. The root basis for this action can be found in the sport system’s core – it is repetitive, however
not always in the field which is necessary given the context of the 21st century.
We know for a fact that an established athlete who has dedicated ten or more years (usually starting
as a teenager) can face problems when he/she tries to pursue another career outside of sport or
decides to dwell in another educational activity. Very often former athletes who do not have the
educational background or have not been supported in their efforts to gain additional skills, learn a
foreign language or a craft, face a somewhat grey perspective, when they quit sport. The professional
demands for a young professional in the 21st century are harsher, the competition between young
people is increasing and in the global economy market, a person needs to meet global standards in
order to maintain and excel in a career.
Within this training module we present several topics which we believe to be crucial – doping, health
hazards, business, sport values and lifelong learning. Of course, many other topic areas can be
included, however we believe that these span over different type of sports, athletes and are at the
forefront. Safeguarding minors, decreasing the possibility that doping violations mar the sport,
educating athletes in their teenage and youth years and increasing the value basis of sport, are, in
the consortium understanding, crucial for creating a snowfall effect on the future generations of
athletes or recreational players.

What it aims to achieve?

The training module, in itself, is a learning suggestion comprising of different non‐formal, informal and
formal educational methods in the chosen topics. By raising awareness on the issues monitored in the
field of youth and sport, providing tools directly at the hands of stakeholders we believe we will be
able to achieve a positive short and long‐term effect in the field.

Main objectives can be highlighted as:
-

Raise awareness on crucial topics
Present statistics and other findings on the context, issues and necessary steps
Provide educational tools to use individually or in the context of the clubs, organizations
Present a reading or watching list to athletes and coaches
Create a network of peers and mutual stakeholders on how to further develop the context
and educational habits and possibilities in or through sport.

Furthermore, we want build networking possibilities between EU members and partner countries in
the face of Republic of North Macedonia. Efforts that have been crucial and implemented in a
centralised and decentralised manner within the EU are yet to be adapted to the realities of the
Western Balkans. By involving a partner within the educational framework of this training module we
aim to set a meta‐agenda for the organizations and clubs inside North Macedonia.
The consortium is a firm believer that changes in sport, despite external factors such as IOC, EU, World
federations, start and are more efficient when they are within the context of coach‐club‐athlete.
Coaches and clubs are more than just training pedagogues and entities, they play a crucial role in the
forming of the mindset, values and goals of each athlete. Therefore, increasing educational span,
teaching trainers to think outside of the sport‐oriented goal and raising awareness on the problems
that are like to occur in 5‐10‐15 year period is essential, in order to have the necessary positive effect
in the field.

How it will achieve it?

The innovative training module includes several topics and provides different types of roleplaying
scenarios. Each scenario is described through three different players – coach, athlete, external
stakeholders.
Implementing scenarios and topics, as a flowchart we aim to stimulate creative thinking and through
various NFE methods we aim to increase the learning curve each stakeholder possesses. Being a
repetitive activity, sport in general, shapes practitioners to rely on external coaching, internal
understanding of the process and a high volume of practicing. Therefore, it is our understanding that
training methodologies should be more focused on practicing rather than just providing educational
resources at hand. Various NFE methods can be applied, along with a set of media tools, such as
YouTube, movies, etc. in order to substantiate the learning process.

What is the current status?

Despite the importance of topics and the negative effects observed in the long‐term context, clubs
and federations do not have an established system for the development of skills outside of the sport
context. The topics that IAGG project addresses are at the focus of several agencies, for example

WADA, Ministry/Agency for youth and sport, IOC/NOC, etc. However, each sport organization or
federation addresses state/international agenda for the development of sport and cannot expand it
to a great extend due to lack of resources or other reasons.
In the sport context the most vulnerable entity is the athletes, because they invest their own time,
often resources and all the negative aspects or sanctions, for example loss of learning potential, career
opportunities, financial or judicial sanctions imposed for doping violations. On the other hand, the
athlete needs to operate in a field where he/she is controlled by the club, federation, external agency,
ministry, IOC, WADA, etc. In the field of doping this is more or less regulated, given the fact that there
is an Anti‐doping convention, national/international anti‐doping bodies and all the sport and non‐
sport entities agree that doping is a serious problem in sport, with effects that change the balance
between competitors.
Despite doping being well regulated and having a direct impact on the sport (in the field of revenue,
juridical and administrative sanctions, prestige, etc) the other fields (education in and through sport,
dual careers, values, safeguarding) are left on the periphery with only recommendations given. This is
true, mostly because no entity is directly affected by this problem. The negative effects of no skills
portfolio outside of the sports field, for example, are visible after 10‐15‐20 years and the athletes have
to find a way around that obstacle. Therefore, we believe that problems and topics relating to learning,
values and safeguarding are an “obligation” for the people that are directly affected – most notably
athletes and coaches.

Currently there isn’t a state program that support dual careers in any of the consortium countries and
despite athlete suffering from consequences, they can hardly find any institutional or personal support
for dealing with this problem. On the other hand, emphasizing on values and creating a moral firm
ground is only highlighted and recommendations are given by entities (for example federations and
IOC/NOC). However, implementing recommendations is left to the coaches, clubs and athletes. The
IAGG project consortium believes that focusing on values, the reasons why “sport was fun and
pleasant in the beginning”, teaching about health consequences and safety conditions is more
important to youth and external stakeholders, because sport can be viewed as an educational, an
upgrading context, rather than a cyclic, repetitive activity with focus on sport‐oriented goal.

Regarding lifelong learning, in the three consortium countries no support is found in assisting athletes
to receive a school or sport scholarship. The model implemented within the EU is vastly different from
the model implemented in the USA, for example. With regard, a large part of the current EU members
had an autocratic/socialist social and political system, where sport was regarded as part of the state
agenda and efforts put in were often without an economic or social rationale. A number of post‐soviet
countries had implemented a centralised system for developing sport athletes where mint conditions
were provided for sportsmen. However, state agenda disregarded or at least minimized chances of a
career crash because it provided state operated jobs for former athletes. Currently in countries where
market economy is free and the state‐share of economic entities is decreasing, countries cannot
provide for such conditions or guarantee a stable job after sports career. The political, social and
economical system have adjusted to the transition from a state‐planned economy to a free market

economy in the past decades, however the sport sector and especially athletes, coaches and entities
cannot change their agenda so fast, because they were shaped in the previous context.

Educational themes
Health hazards in training
What is a hazard?
A hazard is an activity, arrangement, circumstance, event, occurrence, phenomenon, process,
situation, or substance (whether arising or caused within or outside a place of work) that is an actual
or potential cause or source of harm

Hazards include:

-

Situations where a person’s behaviour may be an actual or potential cause or source of harm
to the person or another person
Situations resulting from physical or mental fatigue, drugs, alcohol, traumatic shock, or
another temporary condition that affects a person’s behaviour

A hazard that is an actual or potential cause or source of:

Serious harm; or
-

Harm (being more than trivial), the severity of whose effects on any person depends (entirely
or among other things) on the extent or frequency of the person’s exposure to the hazard; or
Harm that does not usually occur, or usually is not easily detectable, until a significant time
after exposure to the hazard

What is Harm?
Harm means illness, injury, or both; and includes physical or mental harm caused by work‐related
stress. In fitness, harm may include a minor muscle strain or bruise.

What is Serious Harm?

Serious harm is any condition that amounts to, or results in, permanent loss of bodily function, or
temporary severe loss of bodily function. Serious harm could include head injury resulting from a
snapped cable on a lat pulldown machine.

-

Other examples of serious harm in fitness environments could include:

-

Noise‐induced hearing loss (from repeated exposure to unchecked sound system volume)
Communicable disease (from poorly cleaned exercise equipment)
Poisoning (unfiltered water supply, out of date supplements)
Penetrating wound of eye (frayed cable on weight machine)
Bone fracture (slipping off a step in a group fitness class)
Laceration (slipping on wet floor in changing room)
Crushing (dropping a heavy weight on your foot)

-

Amputation of body part (toes have been known to be lost when heavy weight plates have
been dropped on feet without shoes on)

-

Burns requiring referral to a specialist registered medical practitioner or specialist outpatient
clinic (check to make sure customers do not fall asleep on the sunbed!)

-

Loss of consciousness, or acute illness requiring treatment by a registered medical
practitioner, from absorption, inhalation, or ingestion, of any substance

-

Any harm that causes the person harmed to be hospitalised for a period of 48 hours or more
commencing within seven days of the harm’s occurrence (e.g. broken ankle falling off a
treadmill, heart attack)

Or

Or

Or

Or

Categories of Hazards
You should look for hazards which you could expect to cause harm under the conditions particular to
your organisation. The following provides a guide as to the groups of hazards you are looking for.

-

Slipping/tripping hazards (e.g. equipment not returned to racks, spilt water not mopped up,
children running in the free weight area or group fitness studio during a class)
Fire (e.g. from flammable materials, towels left on hot surfaces on a sauna, overloading of
multi‐plugs to power equipment)
Chemicals (e.g. cleaning fluids left in open cupboards in close proximity to child minding
facility)
Moving parts of machinery (e.g. belts on treadmills, handles on cross trainers)
Vehicles (e.g. ensuring car parking for customers with disabilities is kept available for these
customers or, excessive speed in the car park)
Biological hazards (e.g. exercise participants not wiping equipment down after use risk
spreading Hepatitis B and other nasty bugs, control of bleeding when a client is injured)
Electricity (e.g. Power sockets close to water fountains, power cords partially severed as
equipment rolls over them, power sockets in crèche without child proofing)
Ergonomic hazards (e.g. heavy free weights left lying on the floor, or machines left fully loaded
with weight)
Social hazards (e.g. alcohol/steroid abuse, eating disorders)
Psychological (e.g. stress and fatigue)
Dealing with Hazards
It sometimes seems that just about everything in fitness is a hazard of one form or another,
so what can we do to ensure our facilities are safe for those in them?

Hazard Identification
Use these three common methods to identify hazards in the gym.

1. Physical Inspections
This is the traditional method of identifying hazards by walking around the place of work with the aid
of a check list. In fitness this may involve completing daily maintenance check list of equipment and
the facility to ensure all is safe. This is often referred to as ‘preventative maintenance’.
2. Task Analysis
Look at the tasks in each job (fitness instructor, cleaner, personal trainer etc) and observe that person
performing their tasks. At the same time identify the hazards involved.
For example a key task of most group fitness instructors prior to each class is to ask whether
participants have existing injuries or medical conditions and present options to these
customers to ensure they can participate safely in the class.
3. Accident Investigation Details
Investigating accidents can help to identify hazards that may have been overlooked or that need
constant attention.
For example reminding customers to securely fasten collars on weight bars, and wipe their
sweat off equipment after use. See the later section on accidents and incidents.

Hazard Risk Assessment

A hazard risk assessment is a careful examination of what, in your work, could cause harm to people,
so that you and your employer/principal can weigh up whether they have taken enough precautions
or should do more to prevent harm.
The aim is to make sure that no one gets hurt or becomes ill. The important things you need to decide
are whether a hazard is significant, and whether you have it covered by satisfactory precautions so
that the risk is small. You need to check this when you assess the risks. You can assess the risks using
a Hazard Identification Form
Learning tools:
Hazard Identification Procedure for training sites.
1. Look for the Hazards
Identify hazards using any or all of the three methods explained above, identify what the potential
harm is (what injuries/illnesses may occur) and to whom, and using the definitions provided earlier
determine whether the hazard is significant. Remember if the hazard has the potential to cause injury
or serious harm, or has delayed or cumulative effects, then it is a significant hazard and must be
controlled.
2. Rate the Risk
Hazards will vary in severity. Ask yourself what will be the effect if someone was injured by this
hazard?
-

Slight, resulting in minor or nil injury (minor cut, bruise)
Moderate, resulting in injuries where people may be off work (broken toe, back strain)
Serious, resulting in death or serious injury (heart attack, unconsciousness, loss of limb)

Again ask yourself what is the likelihood of harm occurring as a result of this hazard?
-

Unlikely, where harm will seldom occur
Likely, where harm will occur more often than not
Very Likely, where it is certain or near certain that harm will occur

Calculation
Risk = Hazard Severity x Likelihood of Occurrence

3. Establish Controls
What you have to decide for each “significant hazard” is ways to eliminate, isolate or minimise the
risk. You can do this by introducing controls. Controls can take the form of physical controls or
management controls.

Physical controls include:













Collars
Cushioning
Warning devices
Signs
Personal protection equipment
Management controls include:
Information
Training
Supervision
Audits
Monitoring
Check lists

If you can get rid of the hazard immediately (eliminate it) then do so. If not you should consider
isolating or minimising it

Monitor training load:

The use of monitoring techniques can have several benefits in the soccer environment. Consistent
recording of the duration, content and intensity of training sessions and games can be carried out for
both the team and individual players. Information collected can be used to ensure varied training
prescription with high and low intensity days with periods for promoting fitness as well as recovery.
As a result, the likelihood of overtraining and other negative consequences is reduced.

There are different types of ‘load’ a player experiences in different sports. Understanding contributors
to training load and ways to measure this can help in planning training sessions

Factors influencing exercise intensity
Many factors influence individual responses to exercise and should also
be considered when planning training intensity:


Field size



Number of players per team



Coach encouragement



Age



Fitness levels



Level of play



Weather and altitude

Rate of Perceived Exertion (RPE)


RPE is popular for measuring training load ‐ Seen as a global
measure of exercise intensity.



Can be used to measure load in any sport.



Easy to use and requires no equipment or cost.



Thirty minutes after a session, a player may be asked ‘How was
your workout’?



Players provide an RPE score of how hard the session was on the 0‐10 scale (Figure 1).



Session Training Load = RPE x Session Duration (minutes).

Points to consider when using RPE


Can change depending on aims and content of a session.



Accounts for situational, physiological and psychological factors.



Can help with varying ‘hard’ and ‘easy’ sessions to reduce monotony of training.



Ensures variation in training load (such as in pre‐season, and weekly cycle before a game).



Can take into account weekly activities and sports undertaken other than soccer.



Subjective reporting may vary with age and experience.



More experience gives appreciation for range of intensities and what is ‘maximal’ effort.

Learning flowchart for athletes:

Coach and club flowchart:

Doping – ethical side, Consequences including judicial
Summary of anti‐doping strategies
Current anti‐doping strategy is aimed at eradication of doping in elite sports by means of all‐out
repression, buttressed by a war‐like ideology similar to the public discourse sustaining international
efforts against illicit drugs. Rather than striving for eradication of doping in sports, which appears to
be an unattainable goal, a more pragmatic approach aimed at controlled use and harm reduction may
be a viable alternative to cope with doping and doping‐like behaviour
Aims of anti‐doping strategies:
1. Fair‐play
2. Protecting the athlete’s health
a. Concern for professional integrity – treating healthy individuals (athletes) with
medical substances by professionals and the role of medicine as preventative and not
supporting the achievement of sport objectives
b. Concern about unnecessary or irrelevant risks – health hazards affecting an athletes
from competitive and training conditions are not regarded as crucial (taken as a
necessary part of the competition)
Key issues related to anti‐doping strategies implemented:
 Natural genetic variations: Official thinking on these issues simply assumes the validity of the
level playing field concept without coming to terms with the reality of widespread biological
and environmental inequality. People differ in their biological capacities, which result from
interplay between genome and environment. WADA has recently signalled a concern about
the use of genetic screening for performance (WADA 2006), there are no strict prohibitions of
such use.
 Unequal conditions for preparations: Depending on their nationality and sports speciality,
athletes may differ enormously with regard to their access to care, supervision, and a high
quality medical and technological environment (Savulescu et al 2004; Kennedy 2004). Being a
top athlete from a rich country is completely different from being an athlete from the
developing world Furthermore, in a rich high‐tech environment, an athlete may come as close
as possible to doping, and sometimes into doping, all the while being medically supervised in
a sophisticated technological environment
 False‐positive tests: A recent report mentioned the potential of wrongly accusing an athlete
of EPO use with the current testing procedures for EPO (Beullens et al 2006). Anti‐doping tests
are just as much limited by sensitivity, specificity, precision and reliability as any other
biomedical test and acceptable limits for certain products have to be set rather high to prevent
false positives and therefore false negatives will continue to occur.
 Discussion is focusing solely on doping and not other health threatening conditions – such as
the nature of sport itself

 Financial aspects of doping in a multi‐billion sport industry context
 Accepted and available technology – investments in technology can mimic the effects of
doping (for example rEPO and oxygen tents) while rich and poor athlete do not have the same
opportunities or access to facilities,
 Presumption of guilt without proof of intentionality and other consequences of current anti‐
doping policy
 Gene doping – despite the scientific research some gene doping techniques can be
undetectable in urine or blood in principle, one may wonder whether current approaches to
doping are at all practical in an era where there can be no realistic expectation of catching all
cheats.
Juridical framework:
Main entity

WADA and national/regional entities : NADA

Technical entity:

WADA certified laboratories for testing

Main document:

WADA anti‐doping code (link)
UNESCO convention on doping (link)

Issues:
-

-

-

-

-

Ambiguity
o Doping is defined as the occurrence of one or more of the anti‐doping rule violations
[. . .] Doping is simply defined as infringement of WADA’s doping regulations. In other
words, doping is whatever WADA at any moment assesses it to be’. (Møller 2009, p.
4
Lack of clear‐cut boundaries
o Methods and substances that are not allowed are listed on the Prohibited List, which
is updated on an annual basis by WADA. WADA uses three criteria, of which at least
two must be met, for inclusion on the prohibited list: the method or substance must
have performance‐enhancing effects; it must pose a health risk or at least have the
potential for such; and it must be against the ‘spirit of sport’. These criteria lack clear‐
cut boundaries
Cultural specificity
o ‘spirit of sport’ argument is heavily influenced by time dependent cultural specificity.
TUE
o Despite not allowing athletes to use banned substances, medical professionals, can in
some given occasion prescribe substances, which are under the Therapeutic use
exception article.
Surveillance in sport
o Another controversial aspect of present anti‐doping policy is the obligation of elite
athletes to inform the anti‐doping authorities for one hour a day, 365 days a year,
where they will be, to allow unannounced out‐of‐competition testing. Athletes have
to inform four times a year, for three months in advance of their plans, and use
electronic and paper‐based means to inform the authorities of any changes.
Limits of laboratory testing

A test can be positive (showing the presence of a substance) when it is indeed present
(true positive) or not present (false positive); conversely, a test can be negative when
there is indeed no substance present (true negative) or when in fact the substance is
present (false negative).
Clean sport utopia
o Sport is at the borderline of ‘clean utopian sphere’ and modern society where
performance enhancement is rather common. The problem is that it may well be
possible that, in the context of present anti‐doping policy, striving for a (utopian) cure
may turn out to be worse than the disease and lead to dystopia
o

-

Learning tools :

Innovative online games published by WADA:

1. WADA’s true quiz game : an interactive computer game that tests athletes’
knowledge about anti‐doping. (link)
2. Youth quiz‐ developed to target a younger audience by providing them core anti‐
doping information that better suits their level. This interactive tool has been featured
at the Youth Olympic Games and other youth events. (link)
3. Parents guide to support clean sport (link)
4. True challenges – online game developed by WADA to target and raise awareness on
doping (link)
ADeL
Antidoping learning innovative tool to help raise awareness and prevent doping use (e‐learning link)

Online learning course about doping, organizations and sciences @ Corsera

The objective of this course is to encourage a critical understanding of doping. To achieve this goal,
this course will rely on a multidisciplinary approach that allow you to see how different disciplines get
into a single object, in different perspectives and in often complementary ways. This approach will
also allow us to appreciate the complexity of a subject like doping.
Link: https://www.coursera.org/learn/doping
Main Learning Outcomes
At the end of the course the participants will be able to :

1.
Identify the “cultural” dimension of doping, that is as a historical practice linked to the
transformation
of
social
norms,
2.
Go from a binary way of thinking ‐ for or against doping ‐ to an understanding of the
complexity of this phenomenon which is biological, psychological and sociological, all at the same
time,
3.
Recognize the institutions, the actors and the practices of the fight against doping,
4.
Explain how the social and organisational context influences individuals decisions and how
this
influence
can
be
reduced
by
effective
prevention
measures,
5.
Identify how the fight against doping is led and how testing is carried out.
Learning flowchart for athletes.

Values in sport
Sport values definition: Important and lasting beliefs or ideals shared by the members of a culture
about what is good or bad and desirable or undesirable. Values have major influence on a person's
behaviour and attitude and serve as broad guidelines in all situations.
Olympic movement: The Olympic Movement is the concerted, organised, universal and permanent
action, carried out under the supreme authority of the IOC, of all individuals and entities who are
inspired by the values of Olympism. It covers the five continents.
Olympic core values:
1. Excellence
2. Friendship
3. Respect

Paralympic core values:
1.
2.
3.
4.

Determination
Courage
Equality
Inspiration

Educational themes:









Joy of effort Young people develop and practise physical, behavioural and intellectual
skills by challenging themselves and each other in physical activities, movement, games
and sport
Fair play Fair play is a sports concept, but it is applied worldwide today in many different
ways. Learning to play fair in sport can lead to the development and reinforcement of fair
play behaviour in one’s community and in one’s life.
Practising respect When young people who live in a multicultural world learn to accept
and respect diversity and practise peaceful personal behaviour, they promote peace and
international understanding
Pursuit of excellence A focus on excellence can help young people to make positive,
healthy choices, and strive to become the best that they can be in whatever they do.
Balance between body, will and mind Learning takes place in the whole body, not just in
the mind, and physical literacy and learning through movement contributes to the
development of both moral and intellectual learning. This concept was the cornerstone of
Pierre de Coubertin’s interest in reviving the Olympic Games.

Olympism fundamental principles:
1. Olympism is a philosophy of life, exalting and combining in a balanced whole the qualities of
body, will and mind. Blending sport with culture and education, Olympism seeks to create a
way of life based on the joy of effort, the educational value of good example, social
responsibility and respect for universal fundamental ethical principles.

2. The goal of Olympism is to place sport at the service of the harmonious development of
humankind, with a view to promoting a peaceful society concerned with the preservation of
human dignity.
3. The Olympic Movement is the concerted, organised, universal and permanent action, carried
out under the supreme authority of the IOC, of all individuals and entities who are inspired by
the values of Olympism. It covers the five continents. It reaches its peak with the bringing
together of the world’s athletes at the great sports festival, the Olympic Games. Its symbol is
five interlaced rings.
4. The practice of sport is a human right. Every individual must have the possibility of practising
sport, without discrimination of any kind and in the Olympic spirit, which requires mutual
understanding with a spirit of friendship, solidarity and fair play.
5. Recognising that sport occurs within the framework of society, sports organisations within the
Olympic Movement shall have the rights and obligations of autonomy, which include freely
establishing and controlling the rules of sport, determining the structure and governance of
their organisations, enjoying the right of elections free from any outside influence and the
responsibility for ensuring that principles of good governance be applied.
6. The enjoyment of the rights and freedoms set forth in this Olympic Charter shall be secured
without discrimination of any kind, such as race, colour, sex, sexual orientation, language,
religion, political or other opinion, national or social origin, property, birth or other status.
7. Belonging to the Olympic Movement requires compliance with the Olympic Charter and
recognition by the IOC.

Positive sport values:















Honesty
Commitment
Work ethic
Pursuit of personal excellence
Love of sport
Fun
Respect of self and others
Being a good sport
Humility
Teamwork
Patience
Perseverance
Resilience
Best effort





Embrace failure
Balanced life
Physical health

Negative sport values:








Winning is the ultimate goal
Win at any cost
Bravado
Selfishness
Machismo
Callousness
Pursuit of fame and fortune

Main issues:
The logic of sport itself, that is, the desire to improve skills and performance in order to compete and
win, will, by default, drive the values sport exhibits. The logic of sport is the drive to improved

performance and the constant emphasis on technical and tactical ability and skill. If we want sport to
exhibit a set of values that is distinct from performance values we need to articulate and defend those
values
1. Fair play, fairness and winning at all times
a. Is winning at all times the purpose of sport?
b. Is there a dilemma between sport victory or fair victory?
c. “Winning isn’t everything, it’s the only thing.”
2. What is the primary objective of community sport – develop character to win or develop
character to the maximum beneficial effect?
a. A surprisingly small proportion of those who play sport, participation is extrinsically
motivated – that is, their rewards are found outside of sport, and sport itself is a
means to an end. Those few people participate in sport for money or fame and glory,
but by far the majority participates because it is fun. For most people, sport is
intrinsically motivated – participation is an end in itself.
b. The competitive nature of sport means that both teams, or players, are striving to
win. In fact, if you ask athletes what they are trying to do as they participate in sport,
a very common response will be that their objective is to win. However, this focus on
winning allows the possibility that people focus on the score and not on the process
of playi
3. Overachieving and value cost
a. Sport cannot be played, practiced, taught, or participated in, in a “value‐neutral” way.
That is, because of the nature of sport – it is rule‐bound, it is competitive and it
provides abundant opportunities for moral choice – participation in sport will exhibit
values.
b. In sport there are constant opportunities to make moral choices and exhibit moral
characteristics. Moral choices involve decisions that display our character and
personal values
c. Problems of Knowledge – Problems of Right Action
d. Problems of Character ‐‐ Looking Toward the Self
4. Grassroot sport development VS community achievements
a. The coach interacts with the child in situations that are emotionally intense, and in a
manner that often involves physical contact. The coaching relationship allows young
people to learn how to learn and creates a new form of authority relationship. This is
a powerful but also potentially dangerous relationship
b. ”Why be moral?” ‐ This approach to ethics can be applied to sport. The objective is to
get athletes to perform the right action for the right reason. Fair play as respect for
the game provides a theory for working out what the right action would be, and a
motivation for performing it. Fair play is grounded in a love and respect for sport, so
right action flows from a love of sport.
5. Parents and other stakeholders – external or internal to goal setting and values reaching
a. Other participants in the system that is community sport. First there are the parents
who came with a profound interest in children, but primarily in their own children.

b. But what is the task we present to coaches? Is their job to provide a good, exciting,
fun, sporting environment in which young people can grow and flourish as players and
as people, or is the objective to win?
c. Community sport business ‐ these are the people who make their livings from the
existence (and health) of community sport. There are, of course, all those involved
with equipment and clothing, but also those whose job it is to ensure that the arenas
are safe and clean and that the ice is groomed

Learning tools:

Brainstorming game

The game is to be organized inside and outside of clubs as a form of free participation and discussion
following learning material. It can be used as a tool to evaluate enter or exit knowledge for the clubs.
Values
Respect
Excellence
Friendship
Courage
Determination
Inspiration
Equality

How the Olympic and Paralympic encourage these values?

Each participant should engage in a pair or work in groups. Process should not be supervised, a natural
flow of discussion should occur.Participants are encourage to express their understanding and the
revalidate after a discussion.

Good practices in promoting sport values

Engage in discussions and analyse other campaigns that have been used to promote
Olympic and Paralympic values in and outside of sport.

Good practices include:
-

‘Football for Hope’ campaign launched by FIFA.
o Info pack: Link
o Report: Link

-

‘Chance to Shine’ from the England Cricket Board.
o Webpage: https://www.chancetoshine.org/our‐numbers
o Report 2019: Link
Sport Relief
o Webpage: https://www.sportrelief.com/
o Report: https://www.comicrelief.com/what‐your‐money‐does
‘Creating Chances’ from the Premier League
o Webpage: http://creatingchances.org.au/

-

-

-

‘This Girl Can’ – Sport England initiative.
o Webpage: https://www.thisgirlcan.co.uk/
o

The aim is to gather ideas about how to organize an event/campaign or movement and
to engage relevant stakeholders about the issues, leading to such a campaign.

Discussion game about sportsmanship

Discussion groups should be formed and athletes and stakeholders
should discuss what and how sportsmanship is displayed and to
which of the Olympic principles does it stand for?
Discussion groups should be facilitated and results displayed.
Discussion sessions can be held on a weekly basis or following an
event. Encompassing values in sports training is a positive feat and
working with the youngest athletes is a priority.
Games should focus on enhancing learning transfer, increasing
knowledge, competences and skills as well as supporting critical
thinking.

Discussion games ‐Do you need a fair play programme?

Explore this concept by discussing the following questions with the people in your organisation:
1. Are we concerned about:










displays of poor attitude towards opponents or among peers?
displays of poor attitude to teachers, coaches, officials or parents?
use of bad language by players, students or parent spectators?
bullying or harassment?
lack of participation in our activities by segments of our community, girls and young women
or people from other cultural traditions?
our drop‐out rate?
creating a more positive image for our organisation?
how much negative energy we spend on negative issues?
cheating?

2. Does our organisation have strategies or interventions in place to deal with these concerns?
3. Is our leadership (executive board, administration etc.) committed to a fair play policy?
4. Does the statement of the objectives or mission of our organisation refer to the promotion of
positive values such as fair play and respect for all people associated with our organisation?
5. Does the statement of the objectives or mission of our organisation refer to the safety of our
participants or students, and to the promotion of a fun and positive environment?
6. Does the statement of the objectives or mission of our organisation or school refer to the
educational role of the organisation in developing knowledge and skills in appropriate ways for the
age of the participants?
7. Do we have a committee or person responsible for fair play issues and problems in our
organisation? Do we talk about these issues?
8. Does our organisation or school ensure that everyone clearly understands the objectives and
expectations of our fair play programme?
9. Does our organisation have codes of conduct for students, players, parents and coaches/teachers?

Transferability of skills and life long learning
Definition:
1. The Transfer Principle suggests that learning and performing one activity affects the
performance of related skills and activities. This principle is essential for designing practice
strategies that have the greatest positive impact on competitive performance.

2. A skills transfer is the method in which we teach an employee how to perform a new task or
skill. The key to an effective skills transfer is that the individual transferring the skill needs to
understand and be able to translate this particular skill to their peer

General resolution of the research community regarding transferability of skills regards primarily
intra‐sport transfer (an athlete from sport A is able to successfully transition to sport B). Research
evidence regarding the transfer of skills from sport to business is present, however it is not detailed.
Definition of life skills:
What is a life skill? Some definitions regard them as:
-

-

“Transferable behaviours (valuable principles applied to other pursuits) and transferable skills
(abilities learned in one role that can be used in another role)
“skills needed for effective interpersonal functioning and effective living” or
“skills that are both behavioural (ex. Communication) and cognitive (ex. Decision making)
learned in a particular environment, which, with the right considerations, can be transferrable
and help us flourish in other environment” or
“skills that are conceptual (strategies related to performance) and adaptive (ex. Dedication,
discipline, etc.)

However, there isn’t a single agreed definition on life skills, however transferability appears to be the
main feature.
In general life skills enable people to succeed in the environments in which they live by allowing a shift
in behaviors from setting to setting across life situations as needed. The importance of these skills is
due to the increasing numbers of environments one needs to succeed in as we age.
How do we learn life skills?
Life skills and skills in general are learned through demonstration, modelling and practice and ca be
assumed to be part of an on‐going development process of learning, which is developed over the life
span. This can make the assumption that skills in sport, which are a repetitive physio‐motor activity
aimed towards attaining a quality (ex. Running form, running, excelling at running) are attained in a
similar process. The main difference are transferability potential (ex. Is it just running that the athlete
is learning), environment (ex. Is the skill applied and taught towards a single setting) and stakeholders.

Categories of life skills:
Despite cognitive and behaviour psychologists not agreeing on a single model or system of skill
categories, there are four which can be assumed to be viable:
-

Interpersonal communication/Human relation skills (IPC/HRS) – skills necessary
for effective communication, both verbal and non‐verbal, with others leading to
ease in establishing relationships, skills for small and large group community
membership and participation, skills for management of interpersonal intimacy,

-

-

-

skills for clear expression of ideas and opinions and skills for the ability to give and
receive feedback.
Problem‐solving/Decision‐making skills (PS/DMS) ‐ described as skills necessary
for information seeking, information assessment and analysis, problem
identification, solution, implementation, and evaluation, goal setting, systematic
planning and forecasting, time management, critical thinking and conflict
resolution
Fitness/Health maintenance skills (F/HMS) – skills necessary for motor
development and coordination, nutritional maintenance, weight control, physical
fitness, athletic participation, physiological aspects of sexuality, stress
management and leisure activity selection.
Identity development/Purpose in life skills (ID/PILS) – skills and awareness
necessary for ongoing development of personal identity and emotional
awareness, including self‐monitoring, maintenance of self‐esteem, manipulating
and accommodating to one’s environment, clarifying values, sex‐role
development, making meaning and moral/values dimensions of sexuality

Overview of life skills:
To:
-

perform under pressure
Be organized
Meet challenges
Communicate with others
Handle both success and
failure
Accept other’s values and
beliefs
Be flexible in order to
succeed
Be patient
Take risks
Make a commitment and
stick to it
Know how to win and lose
Work with people you
don’t necessarily like

Life skills in sport setting:

-

Respect others
Have self‐control
Push yourself to the limit
Recognize your limitations
Compete without hatred
Accept responsibility for
your behaviour
Be dedicated
Accept
criticism
and
feedback in order to learn
Evaluate yourself
Make good decisions
Set and attain goals
Be able to learn
Work within a system
Be self motivated

Sport setting is a highly appropriative environment to learn transferable life skills, however the process
is not predestined in that skills are not automatically transferred from one environment to another.
Transferability depends also on the person involved and is not the same for all people and it depends
on what skills one has already mastered, other resource an athlete has and the real or perceived
opportunities. Life skills transferability might be influenced by individually specific interventions
highlighting life skills learned through sport and correlating career skills.
Actual benefits of sport with regard to life skills teaching do not occur unintentionally, but rather need
attention and cultivation. In general, several considerations must be addressed in order for the skills
to transfer, for example:
1.
2.
3.
4.
5.

The athlete must believe that they have skills valuable for other settings,
Learn that the skills are both physical and cognitive
Recognize how they learned the skills
Understand the rationale for learning skills
Believe they can be successful in other settings

Common obstacles to transfer life skills:





Lack of confidence in the athlete in their ability to apply skills in different setting
Lack of motivation to explore non‐sport roles
Difficulty seeking out necessary social support to help transfer skills
Difficulty adjusting to initial failures or setbacks in attempting to transfer the skill to
different settings

Problem solving/Decision making (PS/DMS)
Time management
Planning
Making a training plan

Punctuality
Schedule
Dealing with pressure

Pressure situations

Overcoming pressure

Achieving a goal
Structured environment

Goal setting
Dealing with adversity

Analysing events
Performance analysis

Evaluate your situation
Knowing when to do things
differently
Handling many situations

Randomness
Things not in
control
Realizing
the
perspective
Work habits

your
big

Not being scared of an
outcome

Dealing with
bouncing back
Adjusting
Doing 100%
Risk taking

defeat

Time commitment
Balance
Performing
under
pressure
Doing it right the first
time
Concrete objectives
Overcoming obstacles

–

Recognizing patterns
Letting things go
Coping skills
How to win and lose
Adapting to new
situations
Working when others
aren’t
Challenge

Organization
Being efficient
Executive performance
No second guessing
Focus on a goal
Pushing through hard
stuff
Separate things
Dealing
with
uncontrollable
Dealing with what comes
at you
Putting
things
in
perspective
Flexibility
Working smarter not
harder
Facing consequences

-

Interpersonal communication/Human relations (IPC/HRS)

Group work/team work

Team cohesion

Working with people you don’t like

Cooperating

Dealing with many types of people
/mentalities/ views
Different roles with one goal
Getting along with others
Getting feedback
Making friends
Depth of relationships
Communicating with a variety of
people
Being open
Recognize other needs

Communication
public/groups
Others counting on you
Making a team
Being close with people
Camaraderie
Non‐judgment
Getting ideas across

How to treat others

Knowing the roles on the
team
Working towards a common
goal
in Compromise
Your goals / team goals
Using feedback
Social interactions
Having relationships
Interacting with people
Saying what I think

Learn how to read people Recognize emotions in others
Learning how others How to approach people
work/learn
Respect
Taking one for the team

Team is bigger than you
Empathy
To lie
Common interests with others
Dealing with poor attitudes
Delegating
Keeping track of others
Dealing with many skill levels
Leadership
Challenging against others

Sacrifice for the greater Being
supportive
and
good
listening
Social skills
Being liked
Networking
Boundary setting
Becoming un‐shy
Pick your battles
Patch things up
Working through things with
teammates
Taking/giving orders
Motivating others
Learning from superiors
Being a role model
Dealing with superiors
Mentor
Being a teacher
Eliminating
jealousy
of
teammates
Pushing each other’s

Identity development/Purpose in life skills (ID/PILS)
Take emotions out
Commitment
Patience
Passion
Dedication
Perseverance
Applying self
Mental control

Getting emotions out
Determination
Trust
Devotion
Discipline
Sticking to something
Quality over quantity
Mental attitude (a winning
one)
Knowing limits
Dealing with expectations
Having fun
Appreciation
Builds responsibility
Being accountable
Being self‐critical
Self analysis
Not comparing to others Being positive taking things
in stride
Open mindedness
Needing feedback
Not
taking
things Trying new things / new
personally
views
Confidence
Ego
Believe in self
Self‐talk
Knowing
what’s Importance of school
important
Overcoming nerves
Dealing with disappointment
Drive to be better
Pushing self

Manage emotions
Talent
Maturity
Open‐mindedness
Persistence
Work ethic
Mental toughness
Recognizing strengths/Weakness in
self
Knowing your role
Not taking things for granted
Selflessness
Measure self
To not care so much
Saying no
Thick skin
How you view yourself
Realizing when you are learning
something
Dealing with success and failure
Overcoming mental barriers
Self improvement

Competitiveness
Being the best
No trouble desire to Not being one dimensional
achieve
Motivation
Direction / Purpose
Dealing with pride and
dignity

To have dreams/aspirations
Keep you on track
Aware of how I act or what I say

Fitness health/maintenance (F/HMS)
Taking care of self
Fitness general
Honest re: injury
Dealing
situations

with

Listen to body
Health
Playing without fear of injury / overcoming
it
stressful Taking downtime

Treat body well
Love of exercise
Using
stress
positively
No drugs

Other
Stress/Relaxation techniques Calming/Meditative Sport psychology
Breathing techniques
Blocking distractions Re‐focus
Focus
Mental skills
Finding peace of mind

Learning tools:
(1) THINK‐INK‐PAIR‐SHARE
Basic Structure: Pose a question that demands analysis, evaluation, or synthesis. Have learners take a few minutes to think through
or write an appropriate response. Invite learners to turn to a partner (or in groups of three) and share their responses. Then take
this a step further by next asking learners to find someone who arrived at an answer different from their own and convince their
partner to change their mind. Learner responses are then shared with the entire room during a follow‐up discussion.
Tips for the coach:
• Explain why you are doing it. Tell the learners about the benefits of the active learning technique; you’ll get buy‐in and better
participation. For example this technique promotes participation by encouraging a high degree of learner response, helps learners
develop and/or confirm conceptual understanding of a topic, develop the ability to filter information and draw conclusions, and
develop the ability to consider other points of view.
• Ask a specific question and one which can elicit different viewpoints. Be aware that open‐ended questions are more likely to
generate more discussion and higher level thinking.

• Listen. Instead of tuning out, circulate and listen to learner discussions. You’ll get valuable information on learner understanding
and keep them on task.
• Debrief after pairs/threes discuss, call on a few to share with the room.

(2) BRAINSTORM AND RANKING
Basic Structure: Pose a specific problem or question, which demands learners to express a number of their suggestions or ideas
quickly and spontaneously, without much processed thought or reflection. Give groups of learners a pile of separate cards or sticky
notes to write their ideas on (one idea/suggestion per card). Once the brainstorm is finished, ask them to place the statements in
vertical order of their importance and relevance, with the most important at the top of the "ladder." Ask groups to then compare
and defend their results. Note the criteria that the learners used to rank the suggestions or ideas as they come out through the
discussion and note on a flipchart in the form of a simple graphic organizer. Allow time for learners to identify any additional
criteria which can be added to the graphic.
Tips for the coach:
• Explain why you are doing it. Tell the learners about the benefits of the active learning technique; you’ll get buy‐in and better
participation. For example brainstorming can stimulate the brain into thinking about issues in a new way, it helps develop learners’
problem solving skills and creative thinking skills and it can temporarily halt the critical processes that would ordinarily snuff out
potentially useful ideas before they could surface. Ranking helps encourage active participation of every learner, it helps them to
prioritize information, clarify thoughts and enhance their ability to focus, reason and reflect on the information generated, as
learners are expected to rationalize their choices, presentation and debating skills are also facilitated.
• A good brainstorming question is neither too narrow nor too broad. If it is too narrow or precise, it may fail to inspire expansive
thinking. If it is too broad or vague, it will tend to encourage lackluster solutions. Try to strike a correct balance.
• Formulate questions in a positive way – i.e. instead of asking ‘Why can’t we succeed in …’ ask ‘How could we successfully…’ or
‘What should we do…’.

(3) BRAINSTORM AND CLUSTERING
Basic Structure: Give one large group of learners a broad question or problem that is likely to result in lots of different ideas. Have
learners generate responses by writing ideas on sticky notes (one idea per note) and placing them in no particular arrangement
on a wall, whiteboard, or chart paper. Once lots of ideas have been generated, have learners begin grouping them into similar
categories, then label the categories and discuss why the ideas fit within them, how the categories relate to one another, and so
on.
Tips for the coach:
• Explain why you are doing it. Tell the learners about the benefits of the active learning technique; you’ll get buy‐in and better
participation. For example brainstorming can stimulate the brain into thinking about issues in a new way, it helps develop learners’
problem solving skills and creative thinking skills and it can temporarily halt the critical processes that would ordinarily snuff out
potentially useful ideas before they could surface. Clustering can develop the learner’s ability to seek out links, connections or
patterns between various facts, statements or ideas through discussion and analysis and consensus‐seeking, it helps develop the
learner’s capacity to compare and contrast concepts within a particular topic.
• Make sure that ideas are clarified, NOT criticized during brainstorming.
• Avoid one word cards; they are often ambiguous, encourage short statements.
• When one grouping is overwhelmingly larger than the rest, it needs to be reanalyzed. It likely contains a number of sub‐headers.
• Keep the number of headers from 5‐10 in total and keep the process moving!

(4) CHECKLISTS
Basic Structure: The trainer identifies a suitable topic, with content that lend s itself to the production of a checklist e.g. to help
evaluate or guide the production of something.
In groups of four‐five, learners discuss and then compile a checklist either on flipchart pa per or using a laptop. The checklists are
positioned around the room, and the groups are invited to review the other group checklists and agree on a) one question they
have about a checklist they have read b) one thing they have read which they think is not very important/relevant c) one thing
they have read which they think is very important/relevant (and that their own group had not thought of) Once all the groups
have skimmed the other checklists and agreed on their three responses to a), b) and c), invite the groups in plenary to share their
questions and elicit answers from the relevant group. Finally as a group agree on what should and should not make the final
checklist, drawing on what the groups decided in answer to b) and c). Encourage some debate in this final stage.
Tips for the coach:
• Explain why you are doing it. Tell the learners about the benefits of the active learning technique; you’ll get buy‐in and better
participation. For example learners rather than the trainer producing a checklist encourages them to take responsibility for their
own learning, helps develop their evaluation skills and is also a powerful tool to use when assessing for learning. It can also prove
a useful resource for learners to refer back to as and when needed.
• Stress to learners the importance of clear and concise sentences and discourage one word answers.
• The trainer may want to put a limit on the number of points to go in the checklist.

5) WORLD CAFÉ
Basic Structure: The trainer identifies the topic of interest, and crafts 3 – 5 specific questions or issues for discussion. There should
be one question per table – and enough questions for a minimum of three rotations among tables.
Identify one host per question/table (in advance), and brief them on the responsibilities which they will have during the World
Café. Their responsibilities will include: to provide a 1‐2 minute introduction to each group of learners, on what the question is
about, to encourage balanced participation among the group members, to remain at the table when the others move on, and
brief the arriving groups about the highlights from the earlier conversations and to provide a quick overview of key contributions
from the table, during the plenary wrap‐up.
Set up three to five tables, one per question. Cover the tables with white flipchart paper and provide marker pens in multiple
colours. The paper is for learners to write down key points during the discussion. Group an equal number of learners per table.
After the introduction by the table host, learners will begin the discussion by sharing their insights and suggestions on the
question/issue laid before them, listening to each other and asking questions for clarification.
Table hosts will play their facilitative roles (as per the responsibilities outlined above).
While they discuss, learners are encouraged to write ideas on the flipchart paper, so that the next group that visits the table will
be able to gather impressions from it. The rule has to be that they can’t write something down until they have shared it out loud
first, so that the host can also take note. This helps the conversation to be faster‐paced and the record more accurate as people
write in their own words.
Each round should take approx. 5‐10 minutes; keep track of time. When time is up, signal to learners to wrap up their discussions
and move to the next table. Instruct them on the order of movement. Everyone at a table is to move to the next table, except for
the host, who remains behind to welcome the new group and to share a quick summary of the earlier session.
Discussion then proceeds for about 5‐10 minutes. Once again, signal learners when time is up.
After three rounds of café discussions are completed, invite all groups to join in a plenary session for reflections on the topic and
questions. Invite the hosts of every table to provide a 5‐minute summary of key points and insights from the discussions that have
taken place.

Tips for the coach:
• Explain why you are doing it. Tell the learners about the benefits of the active learning technique; you’ll get buy‐in and better
participation. For example it’s a good tool to encourage learner interaction, it can foster deeper engagement with complex or
challenging issues, conversations can be made more focused, relaxed and participatory, with greater opportunity for all
participants to speak and contribute equally – thereby encouraging authentic sharing of experiences and knowledge.
• The key success factor of this technique are the questions. Formulate the questions or issues to be thought‐provoking and
encourage discussion. Keep questions simple, clear and most of all open‐ended so they will inspire a lively exchange.
• Refrain from extending the number of rotations to more than three – even if some learners feel they are missing out on some
of the discussions. This is because an overly lengthy World Café risks becoming tedious rather than engaging.

(6) PYRAMID DISCUSSION
Basic Structure: Learners start individually by thinking and making notes in response to an open ended strategic question. After a
couple of minutes, the learners then form pairs where they share their ideas with each other and agree on the six most important
and/or relevant answers to the question. They need to reach agreement before joining another pair. The pair joins another pair,
creating a group of four. Pairs then share their ideas with the pair they just joined and again they need to reach agreement on six
answers. Next groups of four join together to form groups of eight, and so on, until the trainer calls time – it could continue till
the whole group is joined up in one large discussion.
Tips for the coach:
• Explain why you are doing it. Tell the learners about the benefits of the active learning technique; you’ll get buy‐in and better
participation. For example it is useful for developing a range of higher level thinking skills including agreeing and disagreeing,
negotiating, summarizing, and putting forward an argument.
• The key success factor of the Pyramid Discussion is the question. Formulate the question so that learners need to discuss for
example a list of factors, and then rank them in order of importance. Design it so that there is ambiguity and not a clear order of
importance, so as to promote discussion and different viewpoints.

(7) BUZZ GROUPS
Basic Structure: At one or two interval breaks during a trainer’s presentation, ask learners to form Buzz Groups of two to three
people. Ask each Buzz Group to discuss what they have just heard and come up with one pertinent question (related to what they
have just heard) for the trainer. Give the groups 2‐3 minutes to agree on what the question should be. A representative from each
Buzz Group then asks the trainer their group’s question in plenary.
Tips for the coach:
• Explain why you are doing it. Tell the learners about the benefits of the active learning technique; you’ll get buy‐in and better
participation. For example: they are useful in shifting the session out of presentation mode, and they enable participants to have
quick discussions to check on facts, reflect on what was presented, exchange ideas, and link ideas/concepts together.
• Once people start talking, they often don’t want to stop. The trainer should be fir m and should also give a 1‐minute warning
before the end of the buzz time.
• The trainer should move around the room to provide assistance or clarifications if necessary.
• This is an activity to generate energy and wake participants up so keep the pace going!

(8) TROIKA CONSULTING

Basic Structure: In quick “consultations” individuals ask for help and get advice immediately from two others. Invite learners to
reflect on the questions “What is your challenge?” and “What kind of help do you need?” and come up with one consulting
question each. Form groups of three (learners with diverse backgrounds and perspectives are most helpful) and arrange small
groups of 3 chairs, knee‐to‐knee seating preferred. In each round, one learner is the “client” who will share their challenge while
the others act as “consultants” Invite learners to reflect on the consulting question (the challenge and the help needed) they plan
to ask when they are the clients.
Groups have first client share his or her question (1‐2 minutes) Consultants ask the client clarifying questions (1‐2 minutes) Client
turns around with his or her back facing the consultants and together, the consultants generate ideas, suggestions, coaching advice
(4‐5 minutes). The client turns around and shares what was most valuable about the experience (1‐2 minutes) Then the groups
switch to the next person and repeat the steps.
Tips for the coach:
• Explain why you are doing it. Tell the learners about the benefits of the active learning technique; you’ll get buy‐in and better
participation. For example this technique helps participants refine their skills in formulating problems and challenges, their
listening and coaching skills and creates conditions for unimagined solutions to emerge.
• Invite learners to form groups with mixed roles/functions
• Have the learners try to notice the pattern of support offered. The ideal is to respectfully provoke by telling the client “what do
you see that you think they do not see”.
• If the first round yields coaching that is not good enough, do a second round.
• Questions that spark self‐understanding or self‐correction may be more powerful than advice about what to do.

(9) MIND MAPPING
Basic Structure: The trainer selects the main concept or idea that the rest of the map will revolve around. Learners in groups begin
by creating an image or writing a word that represents that first main idea in the middle of a large piece of paper or flipchart. From
that main idea, learners then create branches (as many as needed), that each represent a single word that relates to the main
topic. It’s helpful to use different colours and images to differentiate the branches and sub‐topics.
Then, learners can create sub‐branches that stem from the main branches to further expand on ideas and concepts. These sub‐
branches will also contain words that elaborate on the topic of the branch it stems from. This helps develop and elaborate on the
overall theme of the mind map.
Including images and sketches can also be helpful in brainstorming and creating the sub‐branch topics. Once the groups have
finished their mind maps, the trainer might want to invite the other groups to view the other group mind maps and provide
feedback and/or additions using sticky notes. Allow each group to then go back to the mind map they produced, review the
feedback and make any amendments they wish to as a result.
Tips for the coach:
• Explain why you are doing it. Tell the learners about the benefits of the active learning technique; you’ll get buy‐in and better
participation. For example they help learners brainstorm and explore any idea, concept, or problem, they facilitate a better
understanding of relationships and connections between ideas and concepts, make it easy to communicate new ideas and thought
processes, help learners take notes and plan writing tasks and make it easy to organize ideas and concepts.

Bibliography:
-

-

Alberts, P. (1995), “You can learn a lot about service from athletes”, Marketing News, Vol. 29 Issue No. 0025‐
3790, pp. 4‐6.
Amateur Swimming Association (1993),
“Report of the Chief Executive of the Football Association – FA Annual Report”, FA, London.
Hockey Association & Sports Council (1996),
“Tackling the future” ‐ draft internal document, The Hockey Association, Milton Keynes.
Hockey Association (1994), “National plan for the development of hockey” – internal document,
“Ten tips for coaches”, Training & Development, Vol. 50, Issue No. 1055‐ 9760, pp. 15‐17.
Kolatch, J. (1996), “Sports the Chinese way”, Faces, Vol. 12 Issue No 0749‐1387, pp. 34‐8. N.C.A. (1995),
“Peer coaching for executives”, Training & Development, Vol. 50 Issue No 1055‐9760, pp. 39‐42. R.F.U. (1995),
The RFU Handbook 1995/96,
Rugby Football Union, London. Scottish Hockey Union (1993),
“Development plan summary 1993‐1997”, The Scottish Sports Council, Edinburgh. Shaw, D.M. (1995), , RFU,
London. Shaw, D.M. (1995),
A Strategy for Change – The Development of Tennis in Great Britain 1996‐2001, Stefron Graphic Arts and
Stabur Graphics.
Toufexis, A. (1992), “Engineering the perfect athlete”, Time, Vol. 140 Issue No. 0040‐781X, pp. 58‐63.
Warburg, K. (1995), Awareness of Standards – Player Development Issues, LTA Coaching Department, London
Transferable life skills learned through sports participation by University athletes committed to their sport,
Sumerlee Eden Samuels, B.A., University of British Columbia, 2002
Community Sport, Community Choice: The Ethical Challenges of Community Sport by Robert Butcher, Ph.D.,
Foundations: Consultants on Ethics and Values, and Angela Schneider, Ph.D., Associate Professor, Faculty of
Health Sciences, University of Western Ontario

